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Editorial

Leading in the Age of Actualisation

In 2026, educational leadership shifts from driving growth to enabling self-actualisation & world actualisation—redefining
learning as a process from within.

The first quarter of the 21st century can be described as an Age of Acceleration. Digital
technologies, culminating in artificial intelligence, reshaped society at an unprecedented pace.
This should have been a clear signal for educational institutions to reduce inertia and respond
with clarity and purpose.

Many institutions, however, resisted forward movement through different modes of inertia. Some
remained in an inertia of rest, requiring continuous external force such as authority, prescription,
and obligation to break the status quo. Others displayed an inertia of motion, continuing along
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the same trajectory at their own pace. They preserved a business-as-usual approach without
questioning direction, protected by standardized structures, processes, and programs.

Other institutions responded more positively to the Age of Acceleration by rapidly integrating AI
into academic processes. This increased institutional agility, but often without changing the
underlying logic of learning. In India, educational policy has supported AI integration into
curricular processes from as early as the third standard. However futuristic this may appear,
integrating AI into academics alone cannot prepare students for a future shaped by AI and
robotics.

A purely AI-collaborative approach can temporarily enhance human efficiency and expand
short-term employment opportunities. Yet the longer-term outlook may prove self-defeating. As
AI systems become capable of performing those tasks independently, humans may be
displaced from roles they once provisionally occupied. This could intensify the risk of
widespread unemployment, even among the educated.

As the second quarter of the century begins, AI itself stands at a decisive inflection point. A
linear acceleration from artificial intelligence to agentic intelligence, artificial general intelligence,
and artificial superintelligence could lead to an unsettling future in which humans are no longer
certain to remain in command of machines that surpass their intelligence. This is why global
discussions increasingly focus on aligning AI to serve the interests of people, planet, and
progress.

Such alignment reframes acceleration as movement along an orbit. It keeps sustainable
development at its center and gives technological progress direction, orientation, and ethical
guardrails. The defining question for the future of AI is therefore not only how far it can advance,
but how it can be guided so that it strengthens human dignity and ecological sustainability.

This need for the sustainability of AI is mirrored in education’s search for purpose. It signals the
emergence of an Age of Actualization. In this paradigm, acceleration is reframed around two
inseparable aims: self-actualization and world-actualization. While promoting AI collaboration,
the self-actualization of AI natives must be protected so that human agency, meaning, and
identity are safeguarded. At the same time, students must master the art of employing AI to
address wicked problems affecting people, planet, and progress, thereby advancing world-
actualization.

An Age of Actualization, defined by a helical progression in both self-actualization and world-
actualization, can emerge from the Age of Acceleration and become central to the AI-native
paradigm shift in education.

Such a shift demands a profound transformation in educational leadership. Leaders are no
longer tasked merely with managing events, serving systems, or boosting institutional growth.
Their responsibility is to cultivate conditions and ecosystems in which meaningful learning
accelerates itself. In this context, steering the direction of acceleration around the actualization
dyad becomes central to their role.

The Age of Actualization also requires a shift from acceleration driven by external force to
acceleration empowered from within. It frames education around intrinsic motivations such as



the joy of knowledge creation, self-expression, self-development, fruitful synergy, mutually
enriching play, and selfless service. It calls institutions to cultivate learners who do not merely
keep up with change but grow into change-makers and fully awakened individuals capable of
shaping the future.

Equally important is the capacity to connect learning with contribution to society. Educational
leaders must ensure that knowledge does not end in assessment, but flows into problem-
solving, innovation, and service. Learning outcomes must become entrepreneurial outcomes,
affirming usefulness and agency. Institutions must become environments where learners
experience the dignity of creating value for others, and where learning is validated not only by
scores, but by the impact created.

As 2026 dawns, the measure of educational leadership is no longer the acceleration leaders
impart for institutional growth, but the actualization they enable for stakeholders. The Age of
Actualization calls leaders to reframe education as a system moved from within, serving the
dual purposes of self-actualization and world-actualization, and enabling a zero-stress and zero-
waste shift in institutional processes. In the years ahead, the most future-ready institutions will
not be those that accelerate the most, but those that best direct acceleration toward
entrepreneurial purpose and human flourishing.


